TEXT 1. WESTERN CULTURE AND THE TEACHING  
OF ENGLISH  
AS AN INTERNATIONAL LANGUAGE
Task 1. Read the text.
Currently, in many countries throughout the world, there is tremendous pressure to learn English. This pressure is evident in a variety of ways. To begin, in many countries, English is a required subject beginning in middle school and continuing through high school and is often one of the areas tested on college entrance examinations. In addition, many international corporations are encouraging their employees to develop their English skills by providing English training on the job.

Along with the pressure to learn English comes concern about how English should be taught and what role culture should play in the teaching of English. Many language educators support the inclusion of a cultural component in the teaching of English. Adaskou, Britten, and Fahsi (1990), for example, summarize the following arguments for having a cultural component in language teaching: it can promote international understanding, deepen an understanding of one's own culture, facilitate learners' visits to foreign countries, and motivate learners.

Prodromou (1992), on the other hand, disputes the value of including cultural content in language teaching materials. He bases his opinion on the results of a survey he gave to Greek students, mostly young adults (studying in private language institutes and at the British Council Teaching Centre), regarding what they believe should be the subject matter of English lessons.

The two top choices of topics were the English language and science and society. The reaction to cultural content was quite mixed. Whereas 60 percent wanted to study British life and institutions, only about a quarter of the students wanted to study either American or Greek life and institutions. Prodromou hypothesizes that the students’ interest in British life and institutions may be due to students' belief that if they knew more about British life, they would do better on the British-based Cambridge exam. If that is the case, overall these students did not find learning about culture, either their own or others, very motivating.

In other contexts, there appears to be support for including a cultural component in language teaching materials, but only if the materials deal with the local culture. For example, in examining the Moroccan situation, Adaskou, Britten, and Fahsi (1990) found that the inclusion of culture, specifically Western culture, in teaching materials is not motivating or beneficial to students. Drawing on interviews with Moroccan teachers, Adaskou, Britten, and Fahsi maintain that, in general, Moroccan educators believe that including information about Western culture, and then inviting cultural comparisons, contributes to students’ discontent with their own culture.

Teachers also pointed out that some patterns of behavior that exist in English-speaking social contexts are ones that many Moroccans would prefer their young people not see. Finally, the teachers believe that students will be more, not less, motivated to learn English if the language is presented in contexts that relate to their lives as young adults rather than in the context of an English-speaking country. In Chile, the Ministry of Education has decided that it would be more motivating for students to focus on their own culture and country.  

Hence, the Ministry has designed a series of textbooks for the public schools entitled Go for Chile (Mugglestone, Elsworth, and Rose 1999, 2000) that implements the Ministry's learning objectives. Go for Chile features a group of students from various countries onboard a ship sailing along the coast of Chile. The scenario of the sea voyage enables the textbook writers to deal with Chilean places and concerns. Thus, the book is filled with information about various areas of Chile and issues facing the country.

One of the strongest rejections of the inclusion of Western culture in EIL teaching materials appears in a Japanese bestseller entitled
Why the Japanese people are no good at English by Suzuki Takao. Suzuki (1999) offers several reasons why he believes the teaching of English should be separated from information about Western cultural values. First, he argues that Japan as an international power has no need to teach Western culture. Secondly, he believes that Japan must fight against the subtle form of Western imperialism that suggests the need to emulate everything Western, including the English language. For him, such emulation is a form of mental colonization.  

To conclude the examples given above I may say that the main purpose of an international language is to describe one's own culture and concerns to others.  

In many countries, the teaching of English is becoming much more closely aligned with the host culture as those countries use local characters, places, and issues as the content for their teaching materials. On the other hand, a closer look at some of these materials demonstrates that, in more subtle ways, English is still being linked to the culture of English-speaking countries.  

But only when English is used to express and uphold local culture and values will it truly represent an international language.                  

(English Teaching Forum, April 2004, by Sandra Lee McKay)  


Students’ vocabulary
	Align (v)

Ambivalence (n)  

Beneficial (adj)

Concern (n), (v)  

Currently (adv)

Depiction (n)

Discontent (n)    

Dispute (v)

Emulate (v)  

Emulation (n)    

Enable (v)  

Encourage (v)    




  English training

Facilitate (v)  

For (prep)

Implement (v)

Inferiority (n)

Manifestation (n)

Overall (adj), (adv)  

Persist (v)

Promote (v)  

Regard (v)  

Subtle (adj)  

Summarize (v)  




Task 2. Answer the following questions:
1.
What role does the English Language play in the modern education?

2.
What point of the English Language teaching is discussed in this article?

3.
Explain the reasons why cultural component should be included in the teaching of English?

4.
There are two different points of view on the cultural component in the article. What are they? Which of them to your mind should be included in the Language teaching materials

5.
Some specialists are against the including information about Western culture. Why? What   countries do they belong to? 

6.
What book did the Ministry of Education of Chile design? What is the purpose of this book?

7.
What is the Japanese specialist’s opinion?

8.
What kinds of the characters are represented in the Japanese textbooks? Either they Japanese or Western?

9.
Give your opinion on the problem discussed in the article. What information would you like to see in the textbooks (about your country, English-speaking country or of other countries where English is not a native language)?

10.
What information concerning the Western culture or social life would you like to know?

