Аннотирование
Аннотирование процесс аналитико-синтетической  переработки информации, целью которого является получение обобщенной характеристики документа, раскрывающей его логическую структуру и наиболее существенные стороны содержания.

Аннотация – это вторичный документ, содержащий краткую обобщенную характеристику первичного документа  с точки зрения его назначения, содержания, вида, формы и других особенностей.

 Классификация аннотаций осуществляется по многим признакам. По функциональному (общественному) назначению аннотация делится на  справочные и рекомендательные. Главное различие между ними состоит в отсутствии или наличии оценки документа. Справочная аннотация уточняет неясное заглавие и обобщает в справочных целях сведения об авторе, содержании, жанре и других особенностях документа, которые отсутствуют в библиографическом описании. Рекомендательная аннотация призвана активно пропагандировать, заинтересовывать, привлекать внимание, убеждать в необходимости прочтения документа.

 По  способу характеристики первичного документа аннотации подразделяются на общие и аналитические (или специализированные). Общая аннотация характеризует документ в целом и составляется на документы, содержание которых целиком относится к теме библиографического указателя (или его раздела). Аналитическая аннотация раскрывает только часть содержания документа

 По  количеству анализируемых  документов различают монографические и сводные (групповые) аннотации. Монографическая аннотация составляется на  один документ. Групповая аннотация объединяет несколько близких по содержанию (или по какому-либо другому признаку) документов, позволяя показать в них общее и особенное.

По объему и глубине  свертывания различают пояснительные, описательные и реферативные аннотации. Пояснительные аннотации, состоящие из нескольких слов или одного - двух предложений, только раскрывают  недостаточно информативное заглавие документа. Описательные аннотации, обобщенно характеризуя содержание первичного документа и приводя перечень основных тем, в нем отраженных, отвечают на вопрос «» О чем сообщается в документе?

 Описательная аннотация обычно содержит следующие данные:

1) предметную рубрику,

2) тему,

3) сжатую характеристику материала,

4) выходные данные (автор и название статьи или книги, место и год издания, название газеты или журнала, где помещена аннотируемая статья, номер или дата опубликования).

Реферативные аннотации не только указывают перечень основных тем, но и раскрывают их содержание. Они отвечают на два вопроса: «О чем сообщается в первичном документе?» и «Что именно по данному поводу сообщается?»

Реферативная аннотация на научно-популярный материал может заменять реферат, если первоисточник занимает не более двух-трех машинописных страниц и его содержание не требует глубокого анализа. Важно лишь помнить, что реферативная аннотация существенным образом отличается от описательной раскрытием содержания первоисточника.

В зависимости от содержания материала' и от общепринятой установки реферирования при обработке источников публицистического или научно-популярного жанра реферативная аннотация может заменять реферат. Трудней это осуществить при реферировании научного или научно-технического текста, так как выделение всего, что ново даже для квалифицированного читателя, обычно требует более подробного изложения. Но и в реферативной аннотации может потребоваться указание на главную мысль или основные положения, а также на выводы, если они имеются в обрабатываемом первоисточнике.

По исполнению аннотации бывают авторскими и составленными редакторами, библиографами.
 Речевые стандарты для составления аннотации
Статья (работа) опубликована (помещена, напечатана...) в журнале (газете...) 

Монография  вышла в свет в издательстве...


Статья посвящена вопросу (теме, проблеме...)  

Статья представляет собой обобщение (обзор, изложение, анализ, описание...) (чего?) 
Автор ставит (освещает)  следующие проблемы...  


останавливается на следующих проблемах...


касается следующих вопросов....

В статье рассматривается (затрагивается, обобщается...) (что?) 

говорится (о чем?)

дается оценка (анализ, обобщение) (чего?)

представлена точка зрения (на что?)

затронут вопрос (о чем?)

Статья адресована (предназначена) (кому?)  

может быть использована (кем?)

представляет интерес (для кого?)
Общие требования, предъявляемые к написанию аннотаций, следующие:

1. Учет назначения аннотации. От этого зависит полнота охвата и содержание заключительной части.

2. Объем аннотации колеблется от 500-2000 печатных знаков.

3. Соблюдение логичности структуры, которая может отличаться от порядка изложения в оригинале.

4. Соблюдение языковых особенностей аннотации, что включает в себя следующее:

- изложение основных положений оригинала просто, ясно, кратко;

- избежание повторений, в том числе и заглавия статьи;

- соблюдение единства терминов и сокращений;

- использование общепринятых сокращений;

- употребление безличных конструкций типа «рассматривается…, анализируется…, сообщается…» и пассивного залога;

- избежание использования прилагательных, наречий, вводных слов, не влияющих на содержание;

- использование некоторых обобщающих слов и словосочетаний, обеспечивающих логические связи между отдельными частями высказываний типа «как показано…», «…, однако», «следовательно…» и т.д.
Состав аннотации:

1. Вводная часть - библиографическое описание.

2. Основная часть – перечень основных, затронутых в публикации проблем.

3. Заключительная часть – краткая характеристика и оценка, назначение аннотируемой работы (кому адресуется данная публикация).

Итак, аннотация - это краткое, обобщенное описание (характеристика) текста книги, статьи. Перед текстом аннотации даются выходные данные (автор, название, место и время издания) в номинативной форме. Эти данные можно включить и в первую часть аннотации. Аннотация обычно состоит из двух частей.
В первой части формулируется основная тема книги, статьи; во второй части перечисляются (называются) основные положения. Субъект действия в аннотации обычно не называется, потому что он ясен, известен из контекста; активнее употребляются пассивные конструкции (глагольные и причастные).

TEXT 2. THE IDEAL TEACHER PROFILE

Task 1. Read the text.  
Initial teacher education programmes should be based upon an ideal teacher profile, if they are to be functional. Each country's profile will be different, depending on its level of development and local constraints, but targets in knowledge and behaviour should be defined before training schemes are drawn up and this is done fairly easily by a means of a needs analysis. In essence, the analysis will be concerned with four distinct areas (other analyses well deal with learner needs in terms of curriculum, materials, examinations, and so on):

I. General level of education.  
Teachers should be well educated people, whatever their specialty.  Those constructing the profile should designate the minimum all-round level required for acceptance for initial training. A stipulated status (usually marked by a diploma or degree) should be attained in a school, college, or university before entry to an institute of education.

II. Subject competence.
This relates to the level of English needed if the language is to be taught effectively. Again, this competence should be attained before trainees enter the teacher education institution so that training can focus on the teaching of English and related issues without being side-tracked by language weaknesses.

III. Professional competence.  
This concerns the ideal teachers' ability to plan and execute lessons, to use a textbook selectively, and to produce valid supplementary materials and tests. It concerns their awareness of current approaches, educational theory, cognitive psychology, class management skills, etc. These competencies should be the main ingredients of initial training and of any in-service work that follows.

IV. Attitudes.
These are the teachers' beliefs about education, their relationships with students, parents and colleagues, their sense of humor, their level of vocation, their work ethic, their general motivation and willingness to be involved in extracurricular activities, their personality, and ability to engender enthusiasm, etc. These factors are more easily "caught" than taught, and teacher educators are role models in these respects. Even so, formal attention needs to be paid to these variables during training, as they have such powerful effects on the classroom climate and learning. 

English Teacher Preparation curriculum also should embrace areas below. Each of these might be viewed and defined as a separate syllabus (in the British sense of the word) within the curriculum. This model is based closely on the curriculum which is currently being piloted by the Modern Languages Department at the Ecole Normale Superieure d'Abidjan. While no single model will suit every context, it is content details that should vary, not curriculum outlines. Any training institution which neglects any one of these important areas should seek to justify the exclusion. For each syllabus area, there are examples of what might be included, but these are only samples.

Area one: Pedagogic techniques. Examples of techniques are elicitation and nomination strategies, conducting efficient and meaningful drills, presenting lexical items and grammar points, introducing and practicing communicative structures, using body language, etc. Later, trainees learn to mix techniques, in reviewing previously taught material, setting and checking homework, exploiting texts, conducting role plays, etc.

Area two: Materials development. In this category trainees might learn how to adapt instructional materials, devise games and work sheets, create manipulatives and other aids, and develop passage-related reading or listening tasks together with supplementary exercises and activities (from controlled to communicative). They should also learn to produce original learning and teaching materials and to design tests related to materials, pedagogy, desired outcome, etc.

Area three: Management skills. Good class management is vital with large classes. Trainees must practise establishing and monitoring pair and group work, giving classroom commands, keeping records and student profiles, using peer marking, involving the whole class, timing a lesson, maintaining attention and discipline, encouraging and managing debate, using eye contact, and so on. In view of the importance of teacher personality in language teaching (far greater than in any other subject), the syllabus for this area should include a unit devoted to the nurturing of favorable attitudes and the development of charisma.

Area four: Professional knowledge.
Clearly, new entrants to schools should be familiar with routine school administration. They must know the nature of examinations and the instructional materials they will use. They should know something of curriculum design and optional methodologies.

They need to know the shape of a range of balanced lesson types, and the principles of examination design and student evaluation. Teachers need to recognize systematic errors and obtain feedback from them. They need to know correction strategies, and about teacher observation and appraisal techniques. They also need to know about aspects of target civilisations if they are to perform as educators rather than mere teachers of the language.

Area five: Applied theory. Theoretical components are best taken parallel to or after the practical elements above. In this way theory is linked to the rest of the training curriculum and to philosophies of education. A school-based research approach is better than a purely academic one. Trainees can easily go into schools and identify different teaching styles and methods; they can watch learners and identify different cognitive modes and learning strategies; they can check language development, and the level of monitoring at different lesson stages. The aim of a theoretical course is to enable the trainees to reflect on classroom practice and evaluate pedagogic options. 

Area six: Lift. Language improvement for teachers has no direct relationship to pedagogy and teacher training. Unfortunately, some training colleges spend most of their time on language work and evaluate trainees by means of examinations that appraise linguistic competence instead of the all-important pedagogic skills. Ideally, trainees should have an adequate degree of fluency before entering a college of education and this can be assured simply by raising the level of qualification at entry. In any case, language improvement results from teaching the other five curriculum elements in English. Where trainers feel obliged to strengthen trainees' language skills though, it is essential that the approaches exemplify good pedagogy. In this way, trainees will assimilate teaching techniques and become aware of learner strategies. Trainees in a lift programme should read widely in English, be thrust into contact with current affairs, global issues, social concerns, local business, economic issues, the target cultures, and so on. In this way, teacher preparation and language teaching is not divorced from the real world.

(from “Language Teacher Preparation in Developing Countries Structuring Preservice Teacher Training Programmes”, English Teaching Forum, October 2003, by David Cross).

Students’ vocabulary


A range of balanced lesson types - Aid (n)  


Appraise (v)


Appraisal techniques  


Awareness (n)


Cognitive (adj)


Cognitive modes


Drill (n)


Efficient (adj)


Elicitation (n)


Embrace (v)


Engender (v)


Vocation (n)

Observation (n)

Obtain feedback  

Establish (v)


Evaluate (v)

Execute (v)

In-service (adv)

Nurture (n)
Stipulate (v)

Strengthen (v)

Supplementary (adj)

Syllabus (n)

Target (n)

Timing (ger)

Optional (adj)

Outcome (n)

Respects (n, pl)
Sample (n)
Seek (v)
Side-track (n), (v)

Task 2. Answer the following questions:
1. What is “the ideal teacher profile”? How does the author of the ar-

ticle explain this term?

2. That factors does the ideal teachers profile depend on?

3. What is based upon the ideal teacher profile?

4.What components should the Initial Teacher Education Programme include?  

5.Briefly describe the content of each Programme component?

6.What areas viewed as a separate syllabus should the English Teacher Preparation Curriculum embrace?  

7. What institution approves the model based on the mentioned Curriculum?

8.Name and briefly describe each syllabus area.

9.Is it necessary to include all described areas in the Curriculum? Why?

10. Think, what contents may have indicated areas in concern with Mathematics, Geography, Literature, etc.  

TEXT 3. ACCESS TO HIGHER EDUCATION 

IN CITY COLLEGE BRIGHTON AND HOVE

Task 1. Read the text.

City College Brighton and Hove has been offering quality courses for over a hundred years, as Brighton Technical College and Brighton College of Technology. With modern facilities and outstanding results, the College has become an international centre of excellence offering courses in art and design, business studies, computing, catering, hospitality, leisure and tourism, engineering, construction, media and performing arts, hairdressing, beauty therapy and care. City College has 1800 full-time learners as well as many international and European students. There are also more than 7000 part-time learners attending professional level and vocational courses throughout the week. 
City College works hard to ensure that every member of teaching and support staff are fully committed to providing an exceptional learning experience. Every learner has a tutor who will support their tutor group to achieve their learning goals. The staff offer every learner a quality experience and are proud of the fact that students progressing to further education or employment are happy to recommend the College to family and friends. The College has Investors in People (IIP) status.

One of the courses is designed to prepare mature people (19+) for entry into University or other forms of Higher Education. Since the course began twelve years ago more than 1,100 people have successfully completed the course and gone on to University. The majority of our former students have studied locally, at Brighton and Sussex Universities, but there are now few institutions of Higher Education in the whole of the UK that have not at some time had at least one successful applicant our course.

It is aimed particularly at those who have left school with few or no qualifications. Each pathway is taught as a separate class and is made up of four components – Academic Skills, Information Technology, Application of Number and Special Study. The Special Study determines the “flavour” of each particular pathway.

The pathways are Business Studies, Culture and the Media, Environmental and Life Science, Health Science, Literature in English, Mind and Behaviour, Society and Gender and Three Themes in Modern History. 

The course is validated by the South of England Open College Network.  The certificate is awarded to all who successfully complete the course, but even if you do not manage this in one go you will still be entitled satisfactory. These can be “banked” and used to complete your Access certificate in a subsequent year. We hope to also let people try just a single unit (or more) of the course without committing themselves to taking the whole thing in one go. This is subject to there being room in the relevant pathway class.

Besides City College has many links with European colleges and is aiming to offer as many learners as possible a European experience, which will help them develop an awareness of different cultures and work practices.

The College organizes visits and exchanges to Italy, France, Spain, and beyond and is encouraging students to utilize the EU Europass to have their international work placements formally recorded and recognised.

City College has a partnership with West Valley College in San Fran cisco, USA. The object of this link is to enhance learners’ educational experience on both sides of the Atlantic. Key components of the partnership are student exchanges and students have the opportunity to visit the States and experience the latest Information Technology system available. One of the students who went on the first trip return to West Valley College to complete his course there and subsequently transferred to San Francisco University where he has now successfully completed a Bachelor of Fine Arts degree in Digital Media.

City College is located in the centre of Brighton and Hove, just a few minutes from the railway station and bus stops. The city is a major educational centre with a large international student population. It has two universities and the College works in co-operation with both institutions. Students enjoy the unique mix of the city style in the vibrant North Laine area with its stylish bars and restaurants and its unusual shops. The College is the centre of many activities during England’s largest arts festival in May every year.

There is something for everyone at City College Brighton and Hove.

Expert career guidance is provided for learners wishing to progress to university or employment and the College has wide ranging links with industry and commerce in the city, nationally and internationally.

(Website www.ccb.ac.uk)

Students’ vocabulary
“flavour” (n)

Applicant (n)

Awareness (n)

Catering (n)

Commit (v)

Determine (v)

Enhance (v)

Excellence (n)  

Exceptional experience    

(Expert career) guidance    

Facilities (n)  
Formally recorded

Goal (n)

Outstanding (adj)

Room (n)

Subsequent year

Throughout (adv)

Utilize (v)

Validate (v)  

Vibrant (adj)  

Vocational courses
Task 2. Answer the following questions:

1. What is the type and name of the institution described in the article?  

2. Where is the college situated? What information about the city can you find in the article?

3. What courses does the college offer?

4. How many learners does the college have? Is it much or not? Why?

5. How does the college provide the work (works) with its students?  Is it different with your University? How does the University work with its student? Try to explain.

6.What facilities does the college provide for mature people? (If you have a choice which one would you prefer? Why?)

7. What is “pathway”? Describe the system of pathways.

8. What links does the college provide? What is the key component of the partnership? 

9. What information would you like to see in the texts of presented type? Why? 
1

